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Abstract 


Little research has been done on the issue of fear and anxiety as critical motivators in an individual 8 be- 
havior as a juvenile in detention. This research studies adolescents who are serving sentences in juvenile 
detention centers and study at penitentiary schools, based on E. Hussliein’s projective method “School 
Fear Test” (School Angs Test or SAT). The data, through studied school situations, is obtained in a method 
free from conscious protection and organized according to the form and intensity of the subjects’ fears 
and their fear-inducing stimuli. The case study involves a comparison of 50 male juveniles aged 14-18, 
half of whom were incarcerated, with the other halfrandomly chosen from a pool of boys who have never 
been incarnated. 

The research studies specific emotional-motivational characteristics emanating from the subjects’ school 
perceptions to assess the behavioral risks related to mental health and the internal psychological problems 
of juvenile offenders. The obtained data revealed that while there is a higher rate of physical manifesta- 
tion of fear, there is a lower rate of future-oriented fear. This combination of affective and emotional traits 
makes adolescents more likely to engage in careless behaviors, which increases their risk of delinquency. 
Also, for imprisoned juveniles, a teacher 8 personality is the most potent catalyst for inducing fear through 
demanding achievement in school situations. This data is important for educational settings and schools 
in penitentiary institutions to understand better the role of a teacher and their use of resources to prevent 
antisocial behavior and recidivism in adolescents. 

Keywords: emotional functioning, juvenile offenders, penal system, projective techniques, school fears 


Introduction 


Child and adolescent mental health issues are a global problem worldwide. According to the 
World Health Organization data, about 20% of adolescents have mental health problems (Ford, 
et al., 2008; WFMH, 2018; WHO, 2012). Comparing the data mentioned above to the situation in 
juvenile detention centers, it is alarming. 93% of adolescents have issues with mental health and 
psychological trauma (Dierkhising, et al., 2013; Ford et al., 2007; Underwood & Washington, 2016) 
Accordingly, surveys conducted with juvenile detainees in Georgia revealed that 71% of them have 
mental health problems (Makhashvili & Kvavilashvili, 2010). 
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As school, where young peoples leading behavioral learning is expressed, the community's 
public resources and public forces consolidate to educate and bring up the younger generation. 
However, educational institutions have to take the responsibility to protect the mental health of 
children and adolescents, in addition to their education, and equip them with the social skills that 
will enable the students in their personal and psycho-social development (Boltivets et al., 2019; 
Kimmel & Weiner, 2017; Patalay et al., 2017). Under challenging circumstances, such as while in 
detention, educational institutions have played a vital role and the social experiences gained at school 
and are a significant factor in the positive formation of juvenile offenders’ personalities (Kimmel & 
Weiner, 2017; Sharpe, et al., 2016). In Georgia, the existing school system was integrated with the 
country’s governmental framework in 2010 and implemented common teaching standards that can 
be found in other public school systems. Data retrieved from that integration has determined that 
school is essential for the re-socialization and rehabilitation of juvenile offenders (Christopher, 2016). 

Generally, emotions have proven to be essential motivators in an individual’s behavior 
(Husslein, 1978). In this research, central importance is given to basic emotions of fear and anxi- 
ety. The primary function of fear is to motivate specific cognitive and behavioral acts, to enhance 
security to restore a sense of safety and confidence (Sarason, 1960; Heckhausen, J. & Heckhausen 
H., 2018). Despite the well-known fact, fear affects consciousness and causes the so-called “tunnel 
effect’, which substantially reduces the choice of behavioral strategies. If it is not overwhelming, 
fear can perform an adaptive function. In moderate fear, the same ‘tunnel’ effect forces a person 
to focus on searching for strategies to avoid possible threats. In these cases, with the prospective 
engagement of their fear or anxiety, they contemplate the future as an impetus for them to become 
stronger and to lead the individual to self-fulfillment in order to reduce their sense of helplessness 
(Heckhausen, 1977; Heckhausen, J. & Heckhausen, H., 2018). 

As mentioned above, the affective-emotional characteristics of juveniles are studied as one 
of the possibilities in predicting mental health risks (Ford & Finning, 2020; Martsksvishvili et al., 
2017). Among various emotional-motivational states, the leading importance is given to basic 
emotion, such as fear and anxiety, which is responsible for producing a direct response or signal 
to a real or perceived threat. 

Accordingly, the school sector for the study at school is considered to be the most relevant 
place to assess the problems within a teenager's ecosystem, focusing on measuring their anxiety 
and comparing the data gained from different subgroups (Makashvili & Cxvedadze, 2010). 


Research Aim 


The purpose of the research study: 
a) To study juvenile offenders’ socio-emotional states through affective dispositions. 
In particular, explore their anxieties and fears through typical school situations free 
from psychological perceptual defense. 


b) To reveal imprisoned juveniles’ typical school fear profile and analyze it in cor- 
respondence with their maladaptive behavior. 


Research Methodology 
General Background 


Dispositions related to emotions are essential indicators of social adjustment. They are evalu- 
ated explicitly with the use of self-reported questionnaires, where significant signs of psychological 
defense emerge. Thus, it would be important to study these constructs in imprisoned juveniles in a 
more precise way. To explore the psychological processes underlying their explicit dispositions, this 
study focused on indirectly measured perceptions of the subjects in typical school situations based 
on the German scientist Erik E. Hussliein’s Projective Method Test on school fear among children 
and adolescents (Husslein, 1978). SAT is a thematic apperception technique that enables research- 
ers to study an object of research (fear) using cards depicting ten different episodes of school life. 
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This method allows the researchers to explore issues in adolescents’ emotional functions towards 125 
their school environment as well as their motives that cause them fear and anxiety. Through natural 
discourse between a narrator and a listener, SAT reveals students’ fears as one of the fundamental 
“motivating intermediary processes” delineated into the following aspects: 


a) Phenomenology of the student’s fear and their subjective experience of that fear. 
b) Somatic and physiological components of their fear and anxiety. 

c) Natural and subjective activators of the student’s fear. 

d) Causal relations of the fear and anxiety of cognitive and behavioral inclinations. 


e) Dominating tendencies and behavioral strategies in situations that demand achieve- 
ment. 


This method sets the conditions for validity as it deals with the leading former of adolescent 
behavior (learning), and their age-appropriate environment (school). This research method is 
beneficial for the development of our research methodology itself because, with the systematic 
approach of the SAT towards specific emotional states of fear, it is possible to study their mani- 
festation in both qualitative and quantitative aspects. This makes the SAT method different from 
traditional TAT methods and other quantitative techniques for studying fear. It frees the researcher 
from methodological limitations while altering or generalizing SAT results (Husslein, 1978). The 
SAT’s quantitative aspects as the most valid method for the stated research objectives. 

The study was conducted in 2012-2013 under Georgias Zero Tolerance Policy for juvenile 
delinquency in Georgia, where juveniles were sentenced with harsh prison sentences for both 
minor and severe crimes. 


Ethical Procedures 


As there is no functional research ethics committee established in Georgia, the ethics of re- 
search projects, conducted by Ilia State University faculty, are regulated by the Research Projects 
Commission. This commission reviews the ethics of each project's informed consent procedures, 
the right to terminate research, and the protection of participant confidentiality 


Sample Selection 


Along with the abovementioned studies, the research was conducted in the Avchala N11 Ju- 
venile Detention Center located in Tbilisi, Georgia. The study allowed the comparison of the study 
group with the control group, paying particular attention to the peculiarities of their adjustment 
skills in situations demanding achievement. 

Due to the detention center being male-only, the, study involved 100 male adolescents in the 
age range of 14-18. 

e Fifty participants were juvenile offenders from a juvenile penitentiary institution in 
Georgia, serving sentences for both nonviolent and violent offenses. 


e Fifty of them were male adolescents from ordinary five different public schools, also 
located in Tbilisi, referred to as Control from now on. 


Procedures and Informed Consent 


A psychologist who had been previously working with the offenders administered the test 
individually, in a quiet setting, in strict confidentiality. The participants were informed that the 
information obtained would only be used for research purposes. Participation was voluntary and 
with signed informed consent forms. Each trial lasted approximately 60-90 minutes. 

The students were asked to look at each card and make a story based on the scene they saw. 
The experimenter made a written record of the narrative. The subjects were informed about the 
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procedure beforehand. Several steps were taken to improve the quality of data collection, such as 
setting up specialized training for co-researchers for consensus in coding assessment data and 
enforcing the Code of Ethics for researchers (Tskhvedadze & Makashvili, 2009). 


Instrument 


In the case of SAT, the complex stressors an adolescent contends with in their environment 
is confined to their student-school environment. 

The SAT structure is based on the functional usage and revision of statistics. The particular 
difficulties in terms of projective tests in psychology are that the results of satisfactory statistical 
research are poorly known. McClellands et al. (Jacobs & McClelland, 1994) recognized the diagnostic 
advantages of the SAT. Numerous studies conducted by the SAT have yielded significant outcomes 
that can be used in practical cases (Heckhausen H., 1977). 

To adapt it to the Georgian context, two types of preparatory research were carried out: 

a) Expert research to check the validity of stimulating material in which 75 teachers 
and 147 students of a public school took part. 


b) Basic research in 9 public and private schools in cities and villages throughout the 
country. 291 experimental Participants took part in the research. 
The analysis of the data is intended to establish the following: 
e Thematic validity of each card of the test. 


e Normative data for indicators for the dimensions of school fear. 
e Validity of the reasons (subject-matter) of fear. 


As a result of the expert and basic research, normative data indicators for the frequency and 
intensity of the display states of fear, and the subject-matter of fear, were used. 

Based on those results, the standardized test was deemed appropriate for seven cards as they 
originally were. To adjust to local contexts, three cards underwent changes to their images with- 
out changing their theme. One extra card was added for thematic completion of the material. In 
particular, a card was added that was relevant for Georgian school life. The exercise is presented to 
the students without any achievement-related marks (Makashvili & Cxvedadze, 2010). All these 
changes were tested again based on a randomized sample. The research lays down the developmental 
basis of the quantitative interpretation schemes of school-based fear constructs within Georgian 
students (Makashvili & Tskhvedadze, 2009 & 2010). The SAT-based research conducted in Georgia 
consists of 11 cards representing various scenes from school life. 

This was the order and titles of the cards used: 


a) In front of the school building. 

b) Conversation during the lesson in the classroom. 
c) The Latecomer 

d) Conversation with the teacher. 

e) Playing during recess. 

f) “Itis your turn to show your homework now.” 
g) Having to stay after school. 

h) Parents talking. 

1) Someone looking through a peephole. 

j) Announcement of the class marks. 

k) Hide and seek. 


The method organizes the participants fear-induced learning state into five dimensions: 
EB — Emotional Sensitivity: the scale is related to the perception of fear and unites emotional states 
like worry, nervousness, or unease about something with an uncertain outcome (anxiety), long- 
lasting agitation, dissatisfaction (irritation), tension, and acute perception of emotions in others. 
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IA — Self-Identification Fear: feelings of inferiority, tendency towards self-recrimination, feelings 127 
of weakness and helplessness, conscious or unconscious feelings of guilt, self-doubt, confusion, 
irritability, distrust, inability to make decisions and feelings of inadequacy. 
SA — Social Fears: disruption or interruption of social interactions, isolation, marginalization, 
feeling of abandonment from loved ones, perceived loss of security and trust, fear of exposure. 
KZ — Somatic Fear: an accelerated heartbeat, trembling, high blood pressure, noticeably increas- 
ing external tension, muscle tightening and relaxation, pale skin, reddening, chills, gastrointestinal 
disorders, vomiting, sickness, loss of appetite, stomach and body aches, defecation and urination 
dysfunctions. 
ZB — Fears about the Future: real or imaginary threats about future achievement, expectations of 
pain or danger. 
These fear categories are identified by a particular code in the content analysis, while the degree 
intensity of the identified components is quantified on a 7-point scale: 0 (not manifested) to 6 
(strongly manifested) (Husslein, 1978 ). 

Besides identifying the abovementioned aspects of fear, SAT reveals the reasons related to 
the emotional states of activated fear (or the reasons which aim to neutralize the fear responses). 
In SAT, these stressors are put into the following four categories: 


e Stimuli caused by a teacher’s personality, including the fear of losing the goodwill 
of the teacher, verbal abuse either from a teacher or from their classmates, punitive 
measures, physical punishment and reprimands. 


e Stimuli caused by the study process, including refusal to take the initiative or to achieve 
success through new assignments, grades, or transferring to another class. 


e Stimuli caused by their study group like the loss of status amongst peers, exposure and 
ridicule by peers, rejection, loss of a friend, and verbal or physical insults. 


e Stimuli caused by their family through the loss of the parents’ favor and trust, verbal 
and physical abuse, and prohibited activities or behavior. 


This method examines school fear indicators and subjective perceptions of fear related to 
school environments, studying 9-13-year-old adolescents at risk of becoming marginalized and 
adolescents who have been forced to experience a family shift or displacement and the adolescents 
with no risk (Husslein, 1978 ). This method has never been used by researchers before to study 
adolescents in prison. This research was the first attempt to study the social-emotional perspectives 
of juvenile offenders. These perspectives can be considered moderators of the dominant trends in 
adults in changing school achievement-oriented situations. 


Data Analysis 


The students’ narration, as stated above, is graded according to the expressions of emotion used 
during the narration. The intensity of these expressions is measured by a seven-point system that 
divides the data continuum into three intervals: 0 to 3 as emotional sub-responses, between 3 and 
4 as optimal emotional responses, and above 4 as hyper-responses. Accordingly, the sub-responsive 
interval for the total score of 11 cards is 0-32. The optimal, or adaptable, interval ranges between 
33 to 44. The hyper-responses above 45 is non-adaptable. These divisions of emotional responses 
are based on well-known motivational models of emotion, where fear and anxiety are considered 
important motivators of achievement (Heckhausen, 1977). 

Data analysis is performed with the SPSS statistics data editor, using an intergroup comparison 
method between the two different student populations: school and prison. 


Research Results 


All measured intensities of fear for each of the five dimensions of fear, and their indicators 
of causes in School-related fear for both target groups, are presented in the first and second tables. 
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Table 1 
The Total Measured Intensities of Fear (According To I1 Cards) For the Five Dimensions of Fear in 
Both the Control and the Target Groups 


Category N M Min Max SD t p 

Control 50 39.3 24 50 5.6 0.118 651 
Emotional Sensitivity -EB 

Prison 50 4’ 25 59 8.2 

Control 50 34.4 18 46 6.5 0.044 826 
Self-ldentification Fears - [A ——-->Y-YS 

Prison 50 30.2 2 55 13.2 

Control 50 19.6 9 35 5.0 0.286 126 
Social Fears - SA 

Prison 50 18 3 45 9.7 

Control 50 34 19 49 6.6 6.732 0001 
Fears about the Future -ZB_=£—2HHJ-+$J SHH 

Prison 50 6.7 Z 20 4.75 

Control 50 127 8 20 2.2 1.459 01 
Somatic Fears - KZ 

Prison 50 32.6 12 55 11.1 


Table 1 shows the following results: 

EB — Emotional Sensitivity. The average figures in both groups are nearly the same and do not 
go beyond adaptability (Public school EB=39.3, Prison EB=41). According to the data, there is a 
higher distraction rate in the Prisoner group (SD = 8.2). 

IA - Self-Identification Fears. According to the research, Prison (IA = 30.2) and Control (IA = 
34.4) data are approximately within the adaptive interval, and the data difference between groups 
is not statistically reliable (£2 = 0.826). However, there is a high diversion between the SD data 
inside the study groups (SD Control = 6.5, Prison = 13.2). 

SA - Social Fear. The difference between Control (SA = 19.6) and Prison (SA = 18) groups shows 
that the data is not statistically reliable (2 = 0.126). There is high distraction rate data among 
adolescents who are in prison (SD = 9.7). 

ZB - Fears about the Future. Includes real or imaginary threats in future achievements and expec- 
tations which are painful or dangerous. Control results (ZB = 34) show significantly higher than 
those of the adolescents 1n prison (ZB = 6.7). Moreover, the score obtained from the prison group 
is dramatically low of themselves. Statistically, the difference indicates a high level of reliability 
(x = .000). 

KZ - Somatic Fears. The data on the adolescents in prison (KZ = 32.6) is almost three times 
higher than that displayed in the Control group (KZ = 12.7). 

It is essential to mention that difference between these data is statistically reliable (2 = 0.01). 

As given in the method description, SAT provides information not only about the specific 
features of the student's emotional profile but also gives information about the reasons that caused 
the identified conditions and about the stressors that the student's emotional responses are directed 
towards. 


Table 2 
Lists the Indicators of Causes of School Fear (According To All 11 Cards) For Both Target Groups. 
The Indicators are Given Separately and Together in All Four Blocks 


General Card Subject N M Min Max SD t p 


Control 900 9.1 2 18 3.39 3.026 01 


Teacher's Personality 
Prison 50 13.4 6 22 3.84 
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General Card Subject N M Min Max SD t p 
Control 50 10.7 4 20 3.79 9.385 05 
Study Process 
Prison 50 1.9 1 15 3.46 
Control 50 5.9 1 15 3.2 3.830 05 
Friends/Peers 
Prison 50 8.9 1 19 4.5 
Control 50 4.1 1 14 3.1 0.0197 .0001 
Family 
Prison 50 5.4 i 12 2.83 


As can be seen from the table, cluster analysis shows that one of the dominant stressors for 
both groups is the teacher's personality, (Control = 9.1, Prison = 13.4). The teacher-based fear is 
higher in Prison than in Control data, and the difference between the given data is statistically 
reliable (X = 0.01). 

Stressors connected with Study Process are particularly vital for public school students (Control 
= 10.7), and it is significantly less critical for adolescents in prison (Prison = 7.5). The difference 
between the given indices is statistically reliable (2 = 0.05). 

Friends/Peers stressors are more affecting for adolescents in prison (Prison = 8.9) and less 
affecting for public school students (Control = 5.5). The given data is statistically reliable (2 = 0.05). 
The family stress cluster analysis showed that both groups are less sensitive to those consequences 
(Control = 4.1) and (Prison = 5.4). This data shows a high level of reliability (2 = .000). 

To summarize the data given above, we can say that the fear among juvenile offenders is mainly 
caused by the Teacher Personality and Friends/Peers block factors (see Table 2). As for the ordinary 
public-school students, fear is caused by the factors within the Learning block. 

An essential parameter of the fear construct is the correlations between fear dimensions and 
fear activators. Data on juvenile delinquents and control group adolescents are given in Table 3 
and Table 4. 


Table 3 
Correlation Analysis of the Sub-Scale. Prisoners (Based On II Cards) 


s 3 © & s§ 
gs § &@ &§ §3 2» « gs g yp &S 
R 0.081 ~=—«s«.149.—S«s«i0388-=Sst«iAZSs«é9S«CAG~—=«170 «0.012 0.397 0.319 
R 0.130 0.105 0.536 -0.130 0.365 «0.111 0.143 0.393 0.381 
r «0.375 —Ss«O739=S«21~—=«-0.001 0.643 «0.161 0.315 0.385 
R 0.540 ~=—«0.149.Ss«~0.021 0.421 --0.124 0.448 (0.408 
R 0.101. ~««0.231 «0478-0156 0.618 ~— 0.601 


R 0.144 0374 0.133 0.341 0.437 
R 0.042 -0.211 0.343 0.637 

r 0.110 0.375 0.570 

r -0.036 0.115 

r 0.799 
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130 Correlation analysis of data on adolescents in prison reveals that - Somatic Fear (KZ) has the 
highest association with the sum of causal factors (r = 0.62). 

Social Fear (SA) has the highest association with the Prison (r = 0.64) while the subscales of 

Fear of the Future (ZB) and Emotional Sensitivity (EB) are not correlated with others in magnitude 

and show complete independence from the rest of the subscales. As for the correlation of the total 

score of all five dimensions of fear with the indicators of each subscale of fear, this shows that the 

highest correlations were found with Somatic Fears (KZ) (r= 0.79), followed by Self-Identification 
Fears (IA) (r=0.63) and then the Sum of Reasons (r = 0.60). 


Table 4 
Correlational Analysis of the Sub-Scale. Control Group (Based On II Cards) 


Sum (Teacher) 
Sum (Group) 
Sum (Parents) 
Sum of Reasons 


Sum 


NI 
x 


8 Sum (Lesson) 
EB 
IA 
SA 
ZB 


70 


0.323 0.047 0.671 0.391 0.459 0.416 0.470 0.322 0.482 
R 0.204 0.125 0.674 0.248 0.264 0.154 0.370 0.237 0.305 
R 0.208 0.658 0.503 0.482 0.785 0.420 0.391 0.618 
R 0.498 0.298 0.178 0.221 0.247 0.053 0.239 

R 0.536 0.530 0.601 0.606 0.416 0.637 

R 0.803 0.656 0.792 0.390 0.886 

r 0.636 0.798 0.404 0.888 

r 0.577 0.454 0.797 

R 0.450 0.899 

0.450 0.899 


We have relatively different data on the emotional profile of the control group. As can be seen 
from the table (Table 4), fear subscales are correlated with each other and, unlike the target group, 
some subscales show a relatively high affinity with each other. In this regard, particular attention is 
paid to Fear of the Future (ZB) which does not show a correlation with others (see Table 3) while 
in the Prison group data it is highly correlated with: 

a) (IA) Self-Identification Fears (r = 0.79) 
b) (EB) Emotional Sensitivity (r = 0.79) 
c) (SA) Social Fear (r = 0.57) 


d) The Sum of Reasons (7 = 0.60) 


As can be seen from the data, the difference in fear constructs for both groups of adolescents 
is also confirmed by subscale correlations. 


Discussion 
While discussing the entire data, full attention should be given to the decrease of Fear of the 


Future in juvenile offenders. The data collected from imprisoned juveniles show not only a statisti- 
cally reliable difference between imprisoned juveniles and their peers’ corresponding data but also 
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registers at the low edge of the sub-response interval. Understanding the magnitude of future- 131 
oriented fears in the context of motivational theories may reveal risk factors for personal develop- 

ment and social adjustment. When Fear of the Future is below normal, it becomes an indicator of 

lack of planning for the future (Heckhausen H. & Heckhausen J., 2018; Husslein, 1978; Sarason, 

1960) and may indicate demotivation within the subject of them having no future orientation. If 

we consider the decreased future fears not as socially consequential, but as related to personal fea- 

tures, we may then relate it to psychopathic disorder tendencies (however, at this age it is difficult 

to differentiate whether their antisocial behaviors are an age norm or a case of psychopathology 
(Dobbs, 2011; Sercombe, 2014). 

On the other hand, we may also think that adolescents in prison find it difficult to plan future 
endeavors, including real or imaginary threats, painful expectations, and fears. These feelings are 
easily understandable, taking into account the amount of punishment they receive and the negative 
social stigma towards former convicts. Consequently, a juvenile’s blocking of this issue may serve 
as a defense mechanism as delinquents find the future to be a very bleak prospect (Foy et al., 2012). 

The second significant data that should be analyzed is the increased Somatic Fear in juvenile 
offenders compared with the control group. In this case, it is noteworthy to say that the indicators 
of the Control and Prison groups are lower in comparison with the indicators of the normative 
group in our pre-study research. While analyzing the data, the study groups’ specifics should be 
taken into account that only boys were included in the selected groups. Here, gender is a research 
moderator variable and reflects the specifics of the country and culture. The rate of the apprehension 
of bodily fear expressed in the control group of our research is significantly lower than the normative 
indicators obtained in the representative studies. As for bodily fear as a moderator variable, it was 
reflected in a significant difference between the data obtained in the Prison and Control groups. 
The data clearly showed that the indicators of bodily fears of juvenile offenders are almost three 
times higher than those of non-offenders. This is probably natural, as juvenile offenders in jail are 
forced to keep their behavior under control as any form of aggression, abusive behavior, or use 
of force in self-defense are punishable in the penitentiary system and may further aggravate their 
situation (e.g., aggravated punishment, administrative punishment, etc.). All this causes stress and 
tension in adolescents, which are always accompanied by corresponding physiological correlates 
and appear not only in nervous processes but also in several somatic manifestations. 

The opinion of the prison community is critical as there are high risks of peer exclusion and 
marginalization. This reality is somehow contradicted by the fact that there is a minor difference 
between the comparable groups in the rates of Social Fear and Self-Identification Fear (the fear 
that others will regard them as worthless). In this aspect, the scattering measurements of the com- 
parison groups are considered to be significant. The scattering ratios of social anxiety is high in 
prison populations and is even higher in terms of Self-Identification Fears. Imprisoned juveniles are 
divided into different subgroups according to their level of Social Fears. High Standard Deviation 
data; in other words, the diversity of data indicates that the condition of juveniles in prison is not 
the same. Some of them have high indications of fear, whereas others are quite low. Specifically, for 
adolescents in prison, this fear is probably provoked by a prison subculture. 

Besides the data obtained for this study and can be discussed in abovementioned risk-factors 
of the imprisoned juveniles’ mental health, we gathered data that can be used towards their habilita- 
tion. In particular, the possibility of verbalizing emotional states, i.e., their EB rate, is not signifi- 
cantly different in the data to adolescents either in or out of prison. The ability to mentalize their 
internal processes, including verbalizing emotions, is a vital prerequisite for receiving beneficial 
professional advice on their social or personal problems and participating in successful rehabilita- 
tion campaigns (Gergely et al., 2002). 

In an ideal case, school teachers would be the most important people helping juvenile offenders 
rehabilitate. They can support adolescents who are in conflict with the law and help them re-assess 
critical values in their lives. The prerequisite for such an intervention is to create trusting emotional 
relationships (Patalay et al., 2017; Sharpe, et al., 2016). Unfortunately, according to our research, 
one of the most substantial stressors for juvenile offenders, is a teacher's personality. It should also 
be noted that a teacher's persona is a stand-in for prison administration as well. 

The correlation between fear dimensions and activators subscales allows us to discuss the 
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Prison and Control groups’ fear profile characteristics. Unlike the Control group, all activators of 
fear in the Prison group, including the teacher's personality, are predominantly related to one pa- 
rameter, the somatic aspects of fear, which is the apprehension of physical injury. In other words, 
the more causes or activators in the environment, the more bodily complaints are expressed. 

These findings can assist mental health professionals working in the juvenile penitentiary 
system to identify problems and effectively focus on their work (Makhashvili & Kvavilashvili, 2010; 
Underwood & Washington, 2016). 


Research Limitations 


The study does not give a comprehensive picture and leaves some questions open: 


e Is the characteristic profile (revealed by our study) of the emotional response of juveniles 
in prison more closely related to their delinquent character or the specific environment 
in which these adults are found? 


This open-ended problem led us to continue further studies to conduct comparative research 
with adolescents displaying delinquency but with no history of detention. 


Conclusions 


Through the examination of our results, our research revealed the risk factors of emotional 
functions and social adjustment in juvenile offenders from the perspective of motivational theories 
of fear. It has been observed that sub-normative indicators in Fears about the Future (ZB) are a 
risk factor for the personal development and social adaptation of juvenile offenders as a low rate 
of Fears about the Future an indicator of lack of planning for the future. Adolescents in prison 
find it difficult to improve their prospects as their future is filled with real or imaginary threats, 
painful expectations, and fear. Consequently, adolescents will often block this issue as a protective 
mechanism or become associated with excessive exposure to risky behaviors typical of this age, 
including antisocial behavior. 

The physical manifestation of fear is almost three times higher in juvenile offenders. The 
reliable reported differences in Somatic Fear (bodily expressions of fear) between the Prison and 
Control group (P 0.01) confirms the view that evaluation of distressing issues using the tools free 
from conscious protection is appropriate. It serves as a filler for self-reported data in cases where 
it may be negativity affected by cultural standards. 

The high rate of Standard Deviation in IA - Self-Identification Fears and SA - Social Fear in 
target group scores (SD SA - 9.7, IA -13.2) in comparison with the Control group (SD SA - 5.6, IA - 
6.5) reveals that adolescents in prison respond differently to stressful situations. They have different 
problem-solving abilities, and juvenile offenders are in unequal conditions in prison. 

For the juveniles, who are serving in prison, teacher personality is the most powerful fear 
activator in demanding achievement school situations. The given data is vital for educational set- 
tings, as well as for schools in penitentiary institutions, in order to better understand the role a 
teacher plays and how to use his/her resources to prevent antisocial behaviors and recidivist crime 
in adolescents. 

This study, conducted in a juvenile detention center, using a psychologically defense-free 
method, revealed internalized challenges reflected in a self-reported survey, permitting us to declare 
that while surveying a person in a penitential establishment, it is essential to use methods free from 
conscious protection along with self-reported questionnaires to develop an evidence-based assess- 
ment concerning a specific assessment purpose, case conceptualization, and intervention planning. 
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